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ABSTRACT 
COLLEGE TEACHING IN FOUR STATES:
An Examination of Teaching Methods Needed 
by New College Teachers 
by
Lee Francis Mumpower
The purpose of the study was to examine what teaching 
methods new college teachers received and which ones they 
believed were important. New college faculty were asked 
questions on teaching methods to determine which, if any, 
were made available to them before they entered college 
teaching.
The research questions under study were:
1. What type(s) of methodological preparation do/does 
higher education faculty receive?
2. What methodological preparation would be beneficial 
to new higher education faculty?
3. How do new higher education faculty learn 
methodological preparation?
4. What strategies could be developed to assist new 
higher education faculty in the development of instructional 
skills?
5. Are there differences between faculty who teach at 
institutions classified according to the Carnegie 
Classifications (1987) regarding the importance of 
methodological preparation and the amount of training 
received?
The conclusions of the study were that new faculty were 
not prepared for the overall duties of the career as college 
teacher, except for being knowledgeable in their subject 
area. New college faculty also indicated a large difference 
between what they should know prior to beginning their 
college teaching and what they actually know.
There, were differences between faculty at two year 
colleges and at four year colleges, both in what was 
perceived as important to know and in the amount of training 
received.
The recommendations of the study were that training 
programs for new college faculty should prepare these 
faculty in more than conterit; that as more non-traditional 
students return to college, faculty need to know more about 
how adults learn, different student learning styles, and how
iii
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to increase student motivation; colleges should include 
training mechanisms for new faculty, such as how to teach, 
developing, mentoring relationships, or creating internships; 
and orientation programs should be set up for newly hired 
faculty;
IV
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CHAPTER 1 
INTRODUCTION
What is the state of college and university 
teaching in the United States today? When reading 
media stories about colleges and universities, one 
finds articles about political correctness, plagiarism 
by professors and deans, and overcharges to the 
government on research contracts. Where is teaching in 
the midst of this publicity?
According to the Association of American Colleges, 
professors speak of teaching loads and research 
opportunities, never the reverse (Integrity in the 
College Curriculum. 1985). "Teaching at the 
postsecondary level is based on the assumption that 
teachers need no preparation or introduction to 
teaching" (p. 35). Cage (1991), in The Chronicle of 
Higher Education, discussed state surveys of college 
professors and the amount of time they are spending in 
the classroom. According to the article, "legislators 
believe that faculty should spend most of their time in 
instruction, and the belief is that they don't"
(p. A20).
This thesis that college professors do not teach 
as much as they should is carried over into popular
1
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2literature. A recent popular book by Page Smith 
(Killing the Spirit. 1990) attacked American higher 
education. Smith, a historian who has taught at the 
University of California, Los Angeles, and was the 
founding provost of the University of California at 
Santa Cruz, stated that the teaching that is done in 
American colleges is dull. He gave the lecture as an 
example of dullness. "To show enthusiasm is to risk 
appearing unscientific, unobjective; it is to appeal to 
the student's emotions rather than their intellect.
Thus the ideal lecture is one crammed with facts and 
read in an uninflected monotone" (p. 11). Smith stated 
that the majority of college teachers lacks courage to 
change their methods and invigorate their classroom.
Why should college professors devote themselves to 
good teaching when there is no reward for it? In his 
1988 work, Profscam, Charles Sykes noted that in the 
1980s three of the recipients of Harvard's teaching 
award were denied tenure. The reward system in higher 
education, especially at research institutions, is 
based upon publications, the "publish or perish" 
syndrome. Boyer (1987) found that 75% of the college 
professors surveyed felt that it was very difficult to 
achieve tenure without publishing. At the same time, 
over half of the faculty surveyed reported that
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
3teaching, not publication, should be the primary 
criterion for promotion. Boyer referred to stories of 
good teaching faculty that were not granted tenure 
because they had failed to publish.
A 1989 Carnegie Foundation study o.f_ faculty found 
that publications are important in tenure decisions of 
faculty at teaching intensive institutions. While 
student evaluations were the most important factor in 
the tenure decision, 68% of the faculty surveyed 
reported that the number of publications was "very" or 
"fairly" important in the process ("Research Intensive, 
1991).
These criticisms indicate that teaching is not 
seen as important to higher education faculty. Perhaps 
the question to ask is: Do higher education faculty
know how to teach?
According to the Association of American Colleges, 
the answer is no. In its 1985 report. Integrity in the 
College Curriculum, the Association stated that 
Ph.D programs did not prepare college faculty to 
teach.
The emphasis of the graduate school years is 
almost exclusively on the development of 
substantive knowledge and research skills.
Any introduction to teaching comes only 
incidentally through service as a teaching 
assistant, with only occasional supervision 
by experienced senior faculty. During the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
long years of work toward the doctoral 
degree, the candidate is rarely, if ever, 
introduced to any of the ingredients that 
make up the art, the science, and the special 
responsibilities of teaching (p. 36).
Kijinski (1985) used his own experience as a 
professor at a teaching oriented institution as well as 
being a Ph. D. candidate to note the emphasis put on 
content knowledge in graduate preparation. Graduate 
students thought only of their specialties, and of 
research grants. According to Kijinski, they showed 
little understanding of the actual teaching process.
Statement of the Problem 
From the literature, it appears that new faculty 
hired in institutions of higher education and assigned 
teaching/instructional responsibilities receive little 
or no preparation for teaching college students. This 
study will determine what methodological preparation 
new college faculty received and what they were 
perceived to need before they began teaching college 
students.
Purpose of the Studv 
The purpose of the study was twofold: first, to
examine the teaching preparation new college faculty
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
5receive and second, to examine whether new college 
faculty perceived the training as important, and what 
further training would have been helpful.
Significance of the Studv
The purpose of the study was to examine the 
methodological preparation that new college faculty 
received as well as what preparation was perceived as 
needed. If it was found that new college teachers held 
that there was a need for methodological preparation 
prior to beginning teaching, then graduate programs 
could be changed to meet this need. However, if it was 
found that new college teachers held that there was no 
need for methodological preparation, then a 
significant gap exists between what the literature 
reports and what the practitioners report. Further 
research may be needed to discover ways to reduce this 
gap.
The study should also contribute to an 
understanding of the particular needs of individuals 
preparing to teach at the higher education level, by 
identifying the pre-teaching courses desired.
Limitations
1. This study was limited to faculty members at
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
6institutions of higher education in Tennessee,
Kentucky, Virginia, and North Carolina.
2. Given that the survey was a self-report 
questionnaire, it was limited by the problems inherent 
in a self-report questionnaire.
Definitions
1. New faculty member; A full time faculty 
member at an institution of higher education that had 
been employed as a college teacher for 4 years or less. 
They may or may not have been in tenure track 
positions.
2. Institution of higher education: A 2 or
4 year college or university that is accredited by one 
of the major accrediting agencies. Given the 
geographic location of the institutions under study, 
these were institutions' accredited by the Southern 
Association of Colleges and Schools.
3. Methodological preparation: Formal or informal 
preparation for teaching; prior to beginning teaching; 
received by a new college faculty member in techniques 
of teaching, i.e. how to lecture, how to lead 
discussions, how to evaluate students, and other areas.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
7Research Questions
1. What type(s) of methodological preparation 
do/does higher education faculty receive?
2. What methodological preparation would be 
beneficial to new higher education faculty?
3. How do new higher education faculty learn 
methodological preparation?
4. What strategies could be developed to assist 
new higher education faculty in the development of 
instructional skills?
5. Are there differences between faculty who 
teach at institutions classified according to the 
Carnegie Classifications (1987) regarding the 
importance of methodological preparation and the amount 
of training received?
Procedures
The following procedures were utilized in the 
development of this study:
1. A review of relevant literature was conducted.
2. A preliminary survey instrument (i. e., the 
questionnaire) was developed and pilot tested.
3. The final questionnaire was developed from the 
preliminary survey instrument and the results of the 
pilot study.
4. The questionnaire was administered to the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
8sample of new college faculty over approximately a 
period of 15 weeks.
5. Data from the questionnaires were entered 
into the computer system and statistical calculations 
completed.
6. Findings and conclusions for the study were 
developed from the compiled results.
7. The study was concluded with recommendations 
for the future.
Organization of the Studv
Chapter 1 includes an introduction to the study;
the problem to be investigated; the purpose of the
study; the significance of the study; the definitions 
of the terms used; the limitations of the study; the 
research questions to be tested; and the procedures for 
the study, and the organization of the study.
Chapter 2 contains a review of the literature 
regarding current criticisms of college teaching and 
the skills needed to be a college teacher.
Chapter 3 consists of the examination of the
methodology used to gather data for the study.
Chapter 4 is an examination of the data and the 
findings of the study.
Chapter 5 contains a summary of the findings and 
the conclusions and recommendations for the future.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
CHAPTER 2 
LITERATURE REVIEW
This section of the study provides a review of 
selected literature that is related to the problem 
which is being examined.
This chapter first examines criticisms of current 
teaching practices in higher education; it then 
provides an in-depth look at the methodological 
procedures considered to be important to college 
teachers; and it also examines the learning styles of 
college students. It concludes with the results of 
other studies in this area.
Criticisms of Current Practices
What are some of the criticisms of current 
practices in college teaching? One has to do with the 
emphasis on research rather than teaching. According 
to Smith (1991), research, not teaching, is more 
important to professors. This is because of the reward 
system at some colleges and universities. Of the top 
five most widely used indicators for tenure decisions 
at institutions that are research oriented, not one 
deals with teaching. There are a number of
9
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publications, types of publications, recommendations of 
scholars outside of the institution, reputations of the 
presses publishing books or articles, and the number of 
research grants received by the professor (Research- 
Intensive, 1991).
The same survey found similar results at 
institutions that were teaching oriented. Of the top 
five most widely used indicators used for tenure 
decisions at these institutions, the number one 
indicator was student evaluations of courses taught. 
While it appears that student evaluations of teaching 
carry the greatest weight at these institutions, the 
other four indicators were not teaching or student 
related. They were university service, number of 
publications, lectures or papers delivered at 
professional meetings, and recommendations from faculty 
within the institutions.
There appear to be cases where not only is good 
teaching not rewarded, it is not wanted. Sykes (1988) 
asked the chairman of the University of Illinois' 
Council on Undergraduate Education the following 
question: Two professors are up for tenure at
Illinois. Professor A  is an excellent researcher and 
has many publications, but is a terrible teacher. 
Professor B is an outstanding teacher, dynamic in the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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classroom, with a mediocre publishing record. Which 
would receive tenure? According to Sykes, the answer 
was that Professor A (good researcher/bad teacher) 
would be given a place that would cover his 
deficiencies, while Professor B (good teacher/mediocre 
publishing record) should look for a job at a liberal 
arts college, or a second-tier university, but he 
shouldn't stay at Illinois.
Why are there rewards for research and not 
teaching? Bess (1990) called college teachers "miscast 
professionals". The problem, according to Bess, was 
not that college teachers could not teach, it was that 
they did not want to teach. Applicants to graduate 
schools are primarily disposed to research and 
academics. These students discovered that they could 
"do" a subject, that is, perform well in class, achieve 
good grades, and receive positive feedback from 
faculty. In turn, faculty might suggest that the 
student go into the teaching field, based upon his or 
her knowledge of content. The prospective college 
teacher is one who is high-achieving, conforming, and 
grade conscious. Research and content knowledge are 
important. When these students applied to graduate 
school, they were accepted because of their grades and 
their interest in research. They were similar to the
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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faculty making the determination for admission. Once 
accepted, the academic cycle renews itself.
Skills Used in Teaching 
For those desiring to become effective college 
teachers, what are the skills and knowledge necessary? 
Boyer (1987) found five qualities that were exhibited 
by good teachers: a good command of the material; 
enthusiasm for ideas; optimism for human potential; 
student involvement; and exhibiting sensitivity, 
integrity, and warmth.
In his 1969 work. Skilling related the 
discussions of a seminar class that he taught at 
Stanford. Speakers came and discussed such topics as 
how to become established as a teacher, what was 
involved in the professorate, and the art of teaching, 
publishing, and research. Throughout the book, it was 
stressed that one becomes a teacher to serve students. 
Skilling's work was one of the first that began to give 
advice to the new college teachers that were coming 
forth from the universities during the late 1960s.
Kelley and Wilbur (1970) wrote for the community 
and junior college teacher. The number of community 
and junior colleges had grown during the 1950s and 
1960s. By 1968, these colleges had an enrollment of
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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almost two million students, taught by 85,000 faculty. 
Kelley and Wilbur stated that teaching at this level 
was different from teaching at the four year level and 
attempted to give needed advice to the new teacher.
They divided their advice into two areas: 
philosophy and application. Under philosophy, they 
examined such areas as preparation, organization, good 
communication skills, enthusiasm in the classroom, and 
emphasis on instruction. Good teachers took an 
interest in their students and understood that each was 
a unique individual.
Regarding application, Kelley and Wilbur examined 
the philosophy of learning, looked at methods of 
teaching such as lecture and the Socratic method, 
leading discussions, and student reports. They also 
discussed evaluation methods.
During the 1980s more works appeared on improving 
college teaching. Many were "how-to" books, written 
with the thesis that teaching could be improved by 
following certain techniques. However, not all 
followed this pattern. Eble's 1983 work was one that 
was more philosophical than practical. Eble wanted the 
college teacher to examine the importance he or she 
placed on teaching, in essence, his or her philosophy 
of teaching.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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Fuhrmann and Grasha (1983) also asked 
philosophical questions. Not only did they give advice 
in such areas as testing and grading, the lecture, 
course organization, and the use of different media, 
they also asked the teacher to look at his or her 
personal values, to look at different learning styles 
and techniques, the role group dynamics play in the 
classroom, and how to be attentive to the need to 
change instructional methods.
Fuhrmann and Grasha asked the college teacher to 
develop his or her own theory on teaching before 
applying the nuts and bolts aspect of teaching. They 
held that theory should guide practice. Other authors 
did not take this approach. Instead, they assumed that 
the teacher had content knowledge and had developed a 
philosophy of education, lacking only the skills 
necessary to successfully teach the material. To 
assist teachers in learning how to teach, the Harvard 
Center for Teaching and Learning was established in 
1975. It was founded because of the belief that there 
was little or no formal training provided to potential 
college teachers in how to teach college students. In 
1984, the Center published The Art and Craft of 
Teaching, which contained ideas, techniques, and 
practical advice on communicating knowledge to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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collection of essays from various Harvard faculty on 
different techniques of teaching. Topics included: 
the importance of the first day of class; how to 
question students to stimulate discussion; 
understanding the rhythms of the semester and how it 
affects students' lives; how to improve students' 
writing skills; and how to evaluate students. It even 
included advice on out of the classroom techniques, 
such as ordering books, being familiar with the 
library, preparing a syllabus, and the importance of 
office hours.
Lowman (1984) also stated that teaching was a 
technique that could be learned. His book was to fill 
the gap that he perceived to exist between preparation 
(learning content) and actual teaching. The work would 
assist college teachers in lecturing, leading 
discussions, and relating to students.
Lowman stated that there were two dimensions to 
effective teaching. The first was intellectual 
excitement which was elicited by presenting material 
with clarity. The content was to be organized and 
presented in a clear manner and with the appearance 
that the teacher loved presenting the material. The 
second dimension was interpersonal rapport. A teacher 
with a high level of interpersonal rapport would show a
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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strong interest in students; acknowledge their feelings 
about the class and encourage expression of those 
feelings, and communicate that student understanding of 
the material is important.
From the review of the literature, it has been 
determined that there are certain teaching techniques 
involved in becoming an effective college teacher.
More information on specific techniques is now 
presented.
Lecture
The lecture is the most common form of methodology 
used in the college classroom, it is used because it 
is easy, accepted, and safe. The idea of the lecture 
goes back to medieval times, before the printing press. 
Even with the invention of books, radio, television, 
and now computers, the lecture is the predominant form 
of classroom instruction (Eble, 1976).
The lecture allows the transfer of content. It is 
fact based. The question for college teachers is not, 
do I lecture, but, how can I improve the lecture? Eble 
(1976) noted that timing and pace are important in the 
lecture. In addition, he stated that there is a 
tendency on the professor's part to try and give too 
much information. He suggested that only a few points
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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be emphasized in each lecture. The teacher also needs 
to know how to communicate those main points. A 
handout or information on the blackboard are good ways 
to alert the class to the day's events. According to 
Eble, there are eight points to consider if a teacher 
wants to lecture well. The first is to fit the 
material to the time. Second, give precise examples 
and seek ways to break up the lecture. Third, 
stimulate the interest of the audience. Fourth, be 
able to improvise. Fifth, give opportunities for 
questions. Sixth, provide an ending that recaps what 
has gone on before and what is to come later. Seventh, 
develop and use a range of voice and gestures.
Finally, be guided by the audience.
Udolf (197 6) stated that there are three steps in 
delivering a good lecture: Knowledge of the content,
preparation, and delivery. According to Udolf, it was 
not enough to know the material, it must be presented. 
Therefore, preparation is important. Like Eble, Udolf 
suggested overpreparing the amount of material needed 
for a lecture. By carefully outlining the lecture, one 
may delete if time limits the amount that can be 
presented.
After the lecture is prepared, it must be 
delivered. Udolf noted that it is important to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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establish a rapport with the audience. The teacher 
must interact with the class, not just read to them. 
Interaction is allowing for questions, but also being 
aware of how the students are following the lecture.
Are they bored,.puzzled, or following along? Standing 
and reading does not allow for this interaction. It 
also does not allow for the consideration of the needs 
of every class member, which Udolf suggested was 
important. While Eble had eight points to the good 
lecture, Udolf had one: it must be fun for the teacher.
Echoing Eble and Udolf, Lowman (1984) wrote of the 
need to prepare a lecture, and then to deliver it in a 
fresh manner, as if fresh thoughts are being developed 
by the teacher. To maintain this freshness, Lowman 
suggested that the college teacher concentrate on the 
main points to be presented and outline no more than 
three class meetings ahead. The outline should contain 
the main points of the lecture. Notes are to be 
reference points, not the lecture. Lowman stated that 
a good lecture was created while it was being 
delivered.
The teacher must be alert to feedback from the 
class. One way to do this is to vary the format of the 
presentation, for if the format is not varied, the 
teacher will receive feedback in the form of blank
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faces.
Lowman also discussed the need for preview and 
recapitulation. This prepares the class for the events 
of the day, and then sums up what was done that day.
Lowman discussed the need to use visual aids to go 
along with the lecture. Handouts and the blackboard 
are two of the most effective ways to enhance the 
lecture. Handouts serve as a reminder of what the 
teacher thinks is important. The blackboard is useful 
as the act of writing upon it focuses the students' 
attention and allows the teacher to provide a change of 
pace in the lecture.
Discussion
Lectures, according to McKeachie (1969), are an 
effective way to communicate information, especially in 
classes where student background, ability, or interest 
varies. Discussion may be a better way to achieve 
higher cognitive objectives. McKeachie recommended 
discussion when the instructor wants to achieve such 
goals as to give students practice in thinking, to 
evaluate the logic of their opinions, and to develop 
motivation for further learning. He outlined some 
skills on leading a discussion. The first is starting 
the discussion. This can be done by sharing a common 
experience, asking a question about the subject matter.
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or causing controversy by playing devil's advocate. 
Students are drawn into participation by the teacher 
putting the chairs into a circle, calling students by 
name, and asking questions that do not have a wrong 
answer. The teacher is to be the leader by beginning 
the discussion, clarifying goals during the discussion, 
and providing the summation at the end of the 
discussion.
Lowman (1984) provided his own educational 
objectives for the discussion. These include course 
content, which encourage students to process what they 
are learning; to develop thinking skills by learning 
to approach a problem rationally; to involve students 
in their own learning; and to develop independence in 
students. Because discussion is difficult to begin, 
Lowman provided some specific techniques. He suggested 
that the teacher ask for discussion when the class is 
involved, not just sitting passively. The teacher 
should ask an appropriate question, and be willing to 
wait for a response. When waiting, the teacher should 
project the attitude of being in charge, of willing to 
wait for as long as it takes to get an answer to the 
question.
What types of questions are asked in discussion 
groups? Kasulis (1984) noted two types of questions:
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factual and interpretive. Factual questions relate to 
facts in the subject under study. Interpretive 
questions go beyond facts and ask the student to apply 
the ideas under discussion. Kasulis stated that how a 
teacher asked questions to begin and carry on a 
discussion can be learned. The skills needed are 
identified, practiced and used, and then reviewed to 
improved any weaknesses that are noted.
Role-playing
A third type of technique used in teaching is 
role-playing. McKeachie (1969) described role-playing 
as "the setting up of more or less unstructured 
situations in which student's behavior is improvised to 
fit with their conception of roles which they have been 
assigned" (p. 115). He noted that role-playing can be 
used to give students a chance to practice what they've 
learned, illustrate course content principles, provide 
a basis of discussion, and maintain or arouse interest.
Hyman (1974) gave other considerations for using 
role-playing. These included that since people usually 
learn by doing, they learn by role-playing; that active 
students are more motivated to learn; that critical 
thinking skills are developed; it allows the student to 
develop relationships with other class members; and it
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
22
allows the teacher to deal with the various learning 
styles of the students at one time.
Student evaluation
After students have received course content comes 
the time for student evaluations. These are primarily 
done by tests and research papers. Eble (1976) stated 
that the first question a teacher must ask is, why 
test? Testing should be done for diagnostic reasons, 
Eble stated. Tests give the student an idea of what 
skills have been developed and what knowledge has been 
received. Ericksen (1984) stated that good teaching is 
linked to testing. The test should cover the course 
objectives, it should be linked to the material 
covered, and it should be a measurement of worthwhile 
educational goals. He further stated that the 
objective test should be put together properly and be 
valid and reliable. Trick questions are not reliable 
ones. In contrast, essay tests are subjective.
Ericksen stated that essay tests require the teacher to 
be able to recognize strong and weak points in the 
student's answer. Because they are subjective, he 
suggested that they should be read "blind" with respect 
to the writer, to reduce'any bias that may exist on the 
part of the teacher toward the student.
The importance of the teacher knowing what he or
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she wishes to measure when testing was stressed by 
Lowman (1984). He also suggested preparing the 
students before the exam. This is accomplished by 
sharing the objectives of the course and the exam. For 
freshman students, he suggested that test-taking tips 
be given. This would reduce anxiety and provide the 
teacher with a clearer picture of what the student has 
learned.
When grading tests, Lowman agreed with Ericksen 
that they should be graded blind, but differed in time 
of return. Ericksen stated that a teacher should not 
rush grading just to have the exams back at a certain 
time, but should take the time to evaluate carefully 
the student's work. Lowman stated that the sooner that 
the tests can be returned, the better for the student. 
Lowman also suggested writing comments to show that the 
tests were read carefully and to encourage students.
Another type of student evaluation is a research 
paper. Udolf (1976) called these learning experiences. 
The topic and an outline should be approved by the 
instructor in advance to insure that the student is 
moving in the right direction.
Ericksen (1984) stafed that research papers are 
beneficial to students in that students are able to 
express themselves. Critical thinking skills are
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developed as the student must pull information together 
for comprehension and understanding. Eble (1976) 
agreed with this, but noted that for the student to 
learn, it is the teacher's responsibility to read the 
papers and make constructive comments.
Class preparation
There is another important part of teaching that 
comes outside the classroom, what Eble (1976) called 
"grubby stuff and dirty work". This is class 
preparation. Eble began his discussion with looking at 
textbooks. The college teacher must decide which text 
to use based on the course objectives. It is important 
for the teacher not to rely too heavily on the text. 
Nothing is worse than an instructor that just repeats 
what can be read.
McKeachie (1969) also stressed the need that texts 
meet the course objectives. If they don't, don't 
assign the book. He stated that there is nothing more 
confusing and frustrating to a student than to have the 
teacher criticize the book being used. He also pointed 
out that students like continuity in the text, i.e. 
start at page one and go to the end.
Syllabi preparation is also important. Fraher 
(1984) suggested that the ideal syllabus should tell
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students everything they need to know about the course. 
It should include course identification, an outline of 
the material to be presented, a list of required 
readings, and dates of assignments. In a sense, the 
syllabus is a contract between the teacher and the 
student. There may be a standard way that departments 
do syllabi, or the teacher may have to design his or 
her own.
The works cited above addressed the skills and 
knowledge necessary to be an effective college teacher. 
They discussed what the writers reported to be 
important for college teachers to know in order to 
relate material to the students. Most of the works 
dealt with techniques, the "how-to's" of teaching. A 
few looked at having the teacher establish his or her 
own philosophy of teaching and learning and how this 
could contribute to effective teaching. What of 
students and how they learn? Is this an area of 
knowledge that would benefit new college teachers? The 
next section examines some of the literature on student 
learning styles.
Student learning stvles
McKeachie (1969) noted that learning is tied to 
motivation. "Students will learn what they want to
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
26
learn" (p. 183). Two types of motivation that he 
discussed were achievement and independence.
Achievement is based on grades. College students 
have been taught to achieve by their parents. The way 
to show achievement is through grades. Therefore, 
students will be motivated to try and achieve good 
grades.
The second motivating factor is the student's 
desire to show his or her independence from the 
instructor. Recognizing this, the teacher must balance 
independence and dependence. Students may resent 
teachers who direct their activities too closely, but 
they may also become anxious when the teacher gives 
them too much independence in the classroom.
Therefore, the teacher may use desire for independence 
to assist the student in becoming competent in the 
subject area.
Malcom Knowles' (1984) theory of andragogy may be 
useful to college teachers of adult students. There 
are five assumptions in the theory. The first is that 
the learners are self-directed, knowing what they want 
to do and accomplish. Second, the learner is not a 
blank slate, but brings experiences to the learning 
situation. Third, adults know when they are ready to 
learn, not when an instructor tells them to learn. The
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fourth and fifth assumptions deal with motivation. 
Students are motivated to learn for different reasons, 
and motivation is internal. Therefore, there is not 
much, if anything, an instructor can do to motivate a 
student.
In the Classroom
How do college teachers actually perform in the 
classroom? Susan Braunstein (1982) has provided one of 
the few works that actually examines the methodologies 
used by college teachers. She studied the relationship 
between an instructor's educational preparation and the 
choice of instructional methods employed in the 
classroom. She found that methods training had little 
influence on what was actually used in the classroom by 
college teachers, with the lecture being the primary 
method used by over half of the faculty surveyed.
Boice (1991) looked at new faculty as teachers and 
found that most new faculty in his study had minimal 
experience as classroom teachers during graduate 
school; they also received no systematic training in 
teaching. These faculty defined good teaching as 
clear, knowledgeable lectures.
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Summary
This chapter has reviewed of selected literature on 
college teaching. It has explored some of the 
criticisms of current teaching practices; surveyed the 
writings on the techniques of effective teaching; 
examined student learning styles; and concluded with an 
examination of how theory has been put into practice.
The review demonstrated the perception that 
college faculty need some type of methodological 
training prior to beginning their academic career.
The next chapter discusses the methodology of how 
this study determined if new college teachers actually 
consider learning teaching techniques to be important 
and if they received any training in mastering the 
techniques.
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CHAPTER 3 
METHODS AND PROCEDURES
The primary purpose of the study was to determine 
what college teachers need to know about teaching 
before they begin their teaching career. Additionally, 
the study was designed to determine the amount of 
training received in different teaching methodologies, 
the ways new teachers learn to teach, and what ways 
could be developed to assist new college teachers. 
Furthermore, the study was to determine if there were 
differences in the importance of methodological 
preparation and the amount of training received between 
new college faculty at different types of institutions.
The method used to obtain the information was a 
questionnaire completed by each responding faculty 
member. The procedures for the development and the use 
of the questionnaire and for the processing of the 
returned questionnaire data are described in the 
following sections of this chapter. These sections are 
a) research design, b) population, c) sample and 
sampling method, d) questionnaire development and pilot 
study, e) questionnaire validity and reliability, f) 
data collection procedures, and g) data analysis.
29
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Research Design
This study involved descriptive research. Babbie 
(1975) stated that descriptive research is to describe 
situations and events. Gay (1987) wrote that a 
"descriptive study determines and reports the way 
things are" (p. 189). Because this study examined the 
methodological preparation that new college teachers 
perceive as needed, this type of design was 
appropriate. Gay also noted that frequently, a 
descriptive study requires the development of an 
instrument with which to collect data. For this study, 
a questionnaire using a Likert-type scale was developed 
to survey new college faculty and collect descriptive 
data concerning them, what techniques a new college 
teacher should know, based on information in the 
literature, as well as if the respondent had received 
that type of training in their graduate program.
The statistical techniques used to describe the 
data and answer the research questions included 
frequency distributions and the usage of the t-test to 
determine the difference in the means of the groups 
surveyed.
Population
The population for this study was all new college 
teachers (a full time faculty member that has been
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employed as a college teacher for four years or less 
and may or may not be in a tenure track position) at 
institutions of higher education in Kentucky, North 
Carolina, Tennessee, and Virginia that are regionally 
accredited by the Southern Association of Colleges and 
Schools (SACS). From this group a sample was surveyed 
for the answers to the research questions of this 
study.
Sample and Sampling Method 
Hinkle, Wiersman, and Jurs (1988) stated that a 
population includes all members of a specified group, 
while a sample is a subset of the population. For this 
study, the time and expense to survey all new college 
teachers was excessive. Therefore, a sample of new 
college teachers was selected. The sample was composed 
of new college teachers at selected SACS accredited 
institutions in Kentucky, North Carolina, Tennessee, 
and Virginia. These four states were chosen for the 
following reasons:
Tennessee: At present, higher education is
involved with high technology in Tennessee, such as the 
Nissan and Saturn plants, as well as Tennessee Eastman. 
Those involved in designing this new technology, as 
well as those who will work with it, will be a product
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of Tennessee's higher education. Also, the governor of 
Tennessee intends to increase the quality of education 
at all levels. Increasing quality involves teaching. 
How Tennessee faculty regard learning to teach in 
higher education may influence the quality of 
education.
Kentucky: Kentucky is presently undergoing broad
based educational reform. Higher education has been 
asked to work with local schools in developing new 
curricula and management practices. What Kentucky's 
higher education faculty believe about the importance 
of learning to teach may influence their 
recommendations to local schools.
North Carolina: North Carolina has long been
considered a leader in higher education. It was one of 
the first southern states to incorporate its 
universities and colleges under one system. How faculty 
members in this state perceive the importance of 
methodological preparation may influence faculty in 
other states.
Virginia: Virginia was chosen since it was
undergoing financial hardship. All functions of 
government, including higher education, were being 
assessed to determine if they were delivering services 
in a cost efficient manner. How new faculty felt about
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their preparation may influence how well they are 
perceived as performing in the classroom.
According to the 1991 College Handbook, there are 
278 SACS accredited institutions in these 4 states.
The sample was composed of 25% (70) of the 278 
institutions previously identified. Proportional 
sampling assured appropriate representation of 
institutions. The institutions were divided using the 
1987 Carnegie classifications. There were eight 
Research I institutions, one Research II institution, 
three Doctorate Granting I, four Doctorate Granting II, 
27 Comprehensive I, 19 Comprehensive II, 15 Liberal 
Arts I, 58 Liberal Arts II, and 143 two-year junior and 
community colleges. For this study. Research I and
Research II institutions were combined, as were
Doctorate Granting I and Doctorate Granting II. Thus, 
the 70 institutions surveyed were as follows:
Research 1 institution
Doctorate Granting 1 institution
Comprehensive I 3 institutions
Comprehensive II 1 institution
Liberal Arts I 1 institution
Liberal Arts II '12 institutions
Two Year Colleges 51 institutions
A complete listing of these institutions is found in
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Appendix A.
Instrument Development 
A questionnaire was developed to collect the data 
for the study. Items for the survey were developed 
through a three step approach. First, a group of 10 
new college teachers were interviewed to ask questions 
regarding training in teaching methodology (Appendix 
B) . They were selected by contacts the author made at 
the College of William and Mary, Clinch Valley College, 
University of Virginia, and Mountain Empire Community 
College. New teachers were called and asked to 
participate in the pilot study. From these interviews 
and from the literature described in Chapter 2, a draft 
survey was formed. The second step was a field test of 
the draft survey with a pilot group of 10 new college 
teachers. These teachers were selected from the first 
pool of interviews, as well as calling new teachers at 
the College of William and Mary, Clinch Valley College, 
University of Virginia, and Mountain Empire Community 
College. The teachers completed the survey and offered 
suggestions. Because of these suggestions, one item, 
dealing with left brain/right brain learning, was 
deleted from the final survey. The third step was to 
develop the final survey, based on responses from the
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pilot group as well as items in the literature.
Part one of the survey asked for general 
information about the respondents. These answers were 
used to provide a profile of the respondents. The 
first three questions asked for the respondents' 
gender, age, and race. The next two questions asked 
for educational level and the type of institution at 
which they work. Questions six and seven asked for 
teaching area and the number of years in full time 
teaching. Questions eight and nine asked for 
information about any methodology instruction the 
respondent had received.
Part 2 of the questionnaire consisted of items 
rated on a 5-point Likert-type scale. Respondents were 
asked to record their responses regarding the 
importance of certain pre-teaching and methodological 
preparation described in the literature and identified 
by the pilot group.
The scale used to rate importance consists of the 
following:
5. Very high importance
4. High importance
3. Moderate importance
2. Low importance
1. Of no importance
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Another 5-point Likert-type scale was used to 
record the amount of training in methodology that the 
respondent received. The scale used is as follows:
5. Very high amount
4. High amount
3. Moderate amount
2. Low amount
1. No amount (none)
Following these questions, there were open-ended 
questions that asked that if the respondent had not 
received any formal course work in how to teach, how 
did they learn to teach? Another question asked the 
respondents what they needed to know before they began 
to teach at the college/university level that was not 
asked on the questionnaire.
Questionnaire Validity/Reliability 
Test validity is most commonly defined as a test 
measuring what it is supposed to measure. However, Gay 
(1987) stated that a test is "valid for a particular 
purpose and for a particular group. The question is 
not 'valid or invalid', but rather 'valid for what and 
for whom'?" (p. 128). There are four types of test 
validity.
The first type of test validity is content 
validity. DeVellis (1991) defined content validity as
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"the extent to which a specific set of items reflects a 
content domain" (p. 43). The use of a pilot group to 
refine the questionnaire so that it measured 
methodological preparation ensured content
validity. The pilot group offered suggestions as to
the items that were needed for the survey and also
suggested that the item on left brain/right brain
learning be deleted. The three other types of test 
validity (construct, concurrent, and predictive) were 
not considered relevant to this study.
Gay (1987) defined reliability as "the degree to which 
a test consistently measures whatever it measures" (p. 162). 
He also stated that it is expressed numerically as a 
coefficient. DeVellis (1991) recommended Cronbach's 
coefficient alpha for items that have multiple responses, 
such as a Likert-type scale. For this reason, along with 
the fact that alternate forms of the questionnaire were not 
available, and it was not split into two equivalent 
parts, the reliability of the pilot study was measured using 
Cronbach's coefficient alpha.
Cronbach's coefficient alpha was calculated for the 
responses received in the pilot survey. Cronbach's 
coefficient alpha was calculated for both the importance 
responses and the training responses for the group of topics 
within the three major areas of the survey: pre-teaching.
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teaching, and student evaluations. The results of these 
calculations are presented in Table 1.
The use of Cronbach's Coefficient Alpha supported the 
pilot group's suggestion of deleting the item on left 
brain/right brain learning.
Table 1 indicated that the questions in each sub-area 
(pre-teaching, teaching, and student evaluation) were
Table 1
Cronbach's Coefficient Alpha for Importance and Training 
Responses for Questions in Each Sub-Area
Sub-Area
Alpha for 
importance 
responses
Alpha for 
training 
responses
Pre-teaching .87 .78
Teaching .94 .88
Student Evaluations .75 .75
positively correlated and reliable. The importance 
responses had higher Cronbach's coefficient alpha values 
than did the training responses in pre-teaching and 
teaching, and were even in student evaluations.
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Data Collection Procedures
At the institutions selected for this study. Personnel 
Officers were telephoned and asked for a list of their new 
faculty (full time faculty members that had been employed 
for four (4) years or less, and may or may not be in tenure 
track positions). Copies of the survey were mailed to the 
faculty on the list. (See Appendix C for a sample letter 
to faculty members). Each letter had a stamped return 
envelope. The mailed questionnaire had a code on it to 
identify the institutions to which they were mailed and the 
response rate.
A time line was developed for the mailings. The first 
mailings (512) went out in late August and early September 
of 1992. Reminders were mailed in mid-September and early 
October. The rate of return for this first mailing was 23% 
(118). Because of the low return rate of the first mailing, 
a second mailing of 512 was done in early November, with 
follow up reminders mailed in mid-November and mid-December. 
The rate of return of the second mailing was 37% (189), with 
25% (130) usable (from faculty with four or less years of 
full time teaching). It is from the second mailing that the 
results of the survey were taken.
Data Analysis
This study examined the views of new college teachers
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on the importance of obtaining certain knowledge and skills 
related to methodological preparation before beginning 
college teaching. In addition, the amount of training, if 
any, received by the professors was measured.
The research questions of this study are repeated below 
for the benefit of the reader:
1. What type(s) of methodological preparation do/does 
higher education faculty receive?
2. What methodological preparation would be beneficial 
to new higher education faculty?
3. How do new higher education faculty learn 
methodological preparation?
4. What strategies could be expected to assist new 
higher education faculty in the development of instructional 
skills?
5. Are there differences between faculty who teach at 
institutions classified according to the Carnegie 
Classifications (1987) regarding the importance of 
methodological preparation and the amount of training 
received?
These questions were answered by the following methods:
Frequency distributions were used on the demographic 
section of the questionnaire.
T-tests for non-independent samples were used to 
examine the relationship between the means of the scores on
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what is considered important and the amount of training 
actually received. A t-test for independent samples was 
also used to determine if there were statistically 
significant differences between the answers of new college 
faculty employed at different types of higher education 
institutions classified by the Carnegie classifications 
(1987). The t-test was used because it was the most 
appropriate statistic. It was appropriate because the data 
were viewed as interval data. The intervals on the 
questionnaire were treated as equal intervals. Gay (1987) 
noted that there are four assumptions underlying the use of 
a parametric test such as the t-test. The first is that the 
variable measured be normally distributed in the population. 
Second, the scale of measurement be either interval or 
ratio. Third, that subjects be selected randomly. The 
final assumption is that the variances of the population 
comparison groups are equal. Gay continued that except for 
a random population, some violation of the assumptions can 
take place because parametric tests can perform their job 
even with modest violation. Therefore, while some may view 
Likert-type scales as ordinal, this study treated the data 
as interval.
For research question 1, a frequency distribution was 
calculated for each TRAINING item, 35 items in all.
Research question 2 was also measured by using
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frequency distributions. For this question, the answers 
regarding IMPORTANCE were analyzed.
Research question 3 was addressed using frequency 
distributions of TRAINING and an analysis of comments at the 
end of the survey.
Research question 4 was measured by two different 
methods. First, a rank order of the top five items of 
IMPORTANCE was done. Second, t-tests for non-independent 
samples were used to determine the greatest differences 
between the importance of items and the training received in 
an item.
Research question 5 was measured by using the t-test 
for independent samples. Because of the limited number of 
colleges in the different Carnegie classifications, the 
colleges were recoded as either two or four year colleges. 
The t-test for independent samples was used to compare the 
differences in the means between faculty at the different 
institution types.
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CHAPTER 4
PRESENTATION OF DATA AND ANALYSIS OF FINDINGS 
Introduction
The primary purpose of the study was to determine what 
college teachers need to know about teaching before they 
begin their teaching career. Additionally, the study was 
designed to determine the amount of training received in 
different teaching methodologies, the ways new teachers 
learn to teach, and what ways could be developed to assist 
new college teachers. Furthermore, the study was to 
determine if there were differences in the importance of 
methodological preparation and the amount of training 
received between new college faculty at different types of 
institutions.
This chapter includes general information on the 
following: general demographic data on the respondents; the
report of the results of the .study; and the analyses of the 
findings relative to the survey responses and the research 
questions.
Presentation of Data
Survey Responses
Of the 512 surveys mailed to new faculty members, 189 
(37%) responded. Of this number, 130 (25%) met the
43
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definition of new faculty member (i.e. full time college 
teaching, four years or less). Of the 130 respondents,
12 were from research universities, 6 from doctoral 
granting, 5 from comprehensive I, 7 from comprehensive II,
19 from liberal arts I, 12 from liberal arts II, and 59 from 
two year colleges. In some instances responses were not 
obtained for the demographic items.
Demographic Data
Of the 130 respondents, 64 (49%) were male, 65 (50%) 
were female, and one gave no response to the question. 
Ninety-one percent (108) were white, seven percent (9) were 
black, one percent (2) were other race, and one percent (1) 
gave no response.
Three percent (4) of the respondents held an associate 
degree. These included those who hold an Associate of Arts, 
an Associate of Applied Arts, or other associate degree. 
Fifteen percent (18) held a bachelor's degree. This 
category includes those respondents who hold an Bachelor of 
Science, Bachelor of Arts, Bachelor of Business 
Administration, Bachelor of Science in Nursing, or other 
baccalaureate degrees. Thirty-nine percent (47) of the 
respondents held a master's degree. The Master's category 
includes Master of Arts, Master of Science, Master of 
Education, Master of Business Administration, or other 
master's degrees. Forty-three percent (51) held a doctorate
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degree. The Doctorate category includes Doctor of 
Philosophy, Doctor of Education, Doctor of Business 
Administration, Juris Doctorate, as well as other doctorate 
degrees.
The respondents came from a variety of teaching areas. 
All six of the areas listed on the survey were well 
represented. The largest number of respondents (27) were 
from the business area (22%). Humanities and the 
occupation-technical area had the next largest group of 
respondents (17%). Social science had 16 percent of the 
respondents, followed by natural science with 12 percent and 
education with 11 percent. Table 2 shows the teaching area 
of the faculty.
Table 2
Teaching Area of New College Faculty
Number Percent
Humanities 21 17
Social Science 20 16
Business 27 22
Natural Science 15 12
Education 13 11
Occupation-Technical 20 17
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A  slight majority of the respondents (52%) were in non­
tenure track positions. Thirty-four males and thirty-three 
females were in the tenure track, twenty-six males and 
twenty-six females were in non-tenure track positions.
When asked about the highest degree earned, two women 
had earned the associate degree, ten the bachelor's, twenty- 
five the master's, and twenty-three held a doctorate. Of 
the 59 women surveyed, thirty-one were employed at 2-year 
public colleges, two at 2-year private colleges, seventeen 
at 4-year public colleges, and nine at 4-year private 
colleges. Thirteen taught in the humanities, six in the 
social sciences, eleven in the business area, eleven in the 
natural sciences, seven in education, and eleven in the 
occupational technical area. Females had attended an 
average of 4.6 workshops on teaching methodology.
Among the male respondents, two had earned the 
associate degree, eight had a bachelor's, twenty-one a 
master's, and twenty-eight held the doctorate. Twenty-five 
were employed at 2-year public colleges, there were none 
employed at 2-year private colleges, twenty-three at 4-year 
public, and twelve at 4-year private colleges. Eleven 
taught in the humanities, fourteen in the social sciences, 
sixteen in business, four in the natural sciences, six in 
education, and nine in the occupational technical area.
They had attended an average of 3.2 workshops-
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At the 2-year public colleges, four respondents held 
the associate degree, seventeen the bachelors, thirty-two 
the masters, and four the doctorate. At 2-year private 
colleges, there were only two respondents, one with a 
bachelor's as the highest degree, and one with a masters.
At the 4-year public colleges, respondents held either a 
masters or a doctorate, with eight having a masters and 
fifteen having a doctorate. The same is true of respondents 
at 4-year private colleges. Six had a masters and fifteen 
had a doctorate.
Of the twenty-three faculty in the humanities, one held 
an associate, four a bachelors, nine a masters, and nine a 
doctorate. In the social sciences, seven held a masters and 
thirteen a doctorate; in business, thirteen held a masters 
and fourteen a doctorate; in the natural sciences, one held 
a bachelors, nine a masters, and five a doctorate; in 
education, one held a bachelors, five a masters, and seven a 
doctorate; and in the occupational-technical area, three 
held an associate, eleven a bachelors, three a masters, and 
five a doctorate.
Research Questions
Research Question 1
Research question 1 was to determine what type of
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methodological preparation (TRAINING) new higher education 
faculty receive. Table 3 shows that of the 35 TRAINING 
items on the survey (Appendix E ), only two (Items 1 and 16) 
had a combined high (4) and very high (5) scores over 50%. 
These items were knowledge of course material and having 
good communication skills. On fifteen of the questions, 
respondents indicated that they had had no training in the 
TRAINING item listed. This was based on the "none' category 
having a percentage of 40 percent or higher. Seven of the 
questions were related to pre-teaching activities, which 
were almost half of the questions in the section. The 
questions were:
knowledge of why to use a syllabus 
knowledge of selecting a text for course 
knowledge of selecting supplemental materials for class 
knowledge of how to order materials 
knowledge of how,to keep attendance 
knowledge of how to advise students 
knowledge of committee structure at institution 
These questions indicate that new faculty begin their 
career with no training in some of their responsibilities 
outside of the classroom.
In the teaching area, hew faculty indicated that they 
had received no training on seven of the questions. These 
questions were:
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acquiring skills in how to end a lecture
acc[uiring skills in closing a discussion
knowledge of using computer simulations in your subject
area
knowledge of how to use interactive video 
knowledge of student learning styles 
knowledge of how adults learn
Two of these questions in the teaching area related to 
technology in the classroom, while three of the questions 
related to teaching methods. The final two questions related 
to student learning.
The last question to which new faculty related that 
they had received no training was: knowledge of how to
grade research papers. This was in the student evaluation 
section of the survey. Overall, on the five questions in 
this section, new faculty indicated little or no training 
on all of the questions.
Research Question 2
Research question 2 was to determine what 
methodological preparation would be beneficial to new higher 
education faculty. Table 4 showed that all but five of the 
survey questions listed were considered of high or very high 
importance to the respondents (combined percentages over 
50%). The questions falling below 50% were:
acquiring skills in using role playing techniques
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knowledge of how to order materials 40.7%
knowledge of how to keep attendance 39.3%
knowledge of committee structure 40.8%
acquiring skills using role playing techniques 43.8%
knowledge of how to use interactive video 32.3%
Research Question 3 .
Research question 3 was to determine how new higher 
education faculty learn methodological preparation. From 
Table 3, it was noted that other than knowing course content 
and how to communicate, respondents did not indicate 
training in methodological preparation. How, then, did new 
higher education faculty learn to teach? Qn the survey, 
respondents were asked: "If you did not complete any formal
course work in how to teach, how did you learn to teach?"
A content analysis was performed on the comments and 
comments were, divided into five categories. From their 
comments, it appeared that new faculty use their knowledge 
of course content and their communication skills to "just do 
it." Thirty-one percent (41) of the respondents wrote 
comments that indicated they learned to teach by "trial and 
error," "just doing it", "on the job training," and other 
similar comments. Thirteen percent (17) noted that they 
modeled their teaching from their peers or from a former
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professor. Six percent (8) had been teaching assistants, 
four percent (5) had been to workshops, and four percent(5) 
had read about teaching. Appendix D contains the comments 
from the survey.
Research Question .4
Research question 4 was to determine what ways could be 
developed to assist new higher education faculty in 
instructional skills. This was determined by using two 
different methods. First, a rank order of the top seven 
items of IMPQRTANCE was done by using responses in the very 
high (5) category. Having good communication skills is 
considered to be the most important preparation for new 
faculty. Second is knowledge of course material. Third is 
the knowledge of how to increase student motivation. Two 
items tied for fourth: how to prepare a lecture; and
acquiring skills in establishing rapport with students. Two
items also tied for fifth. These were the knowledge of 
organizing course content to meet course goals and acquiring 
skills in guiding a discussion. See Table 5 for further 
information.
The second method involved the use of a t-test. A t- 
test for nonindependent samples was conducted to determine 
the greatest statistical difference in the means of 
responses to IMPORTANCE items and TRAINING items. Table 6
presents those results. All of the items have t-values that
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are statistically significant at the .05 level and the .001 
level using two tailed probability. Of the seven items with 
the greatest statistical difference (Table 7), three were 
also found in the top seven IMPORTANCE preparations. These 
were knowledge of how to increase student motivation; 
organizing course content to meet course goals; and 
acquiring skills in guiding discussions.
Table 5
7 most important methodological preparations
# %
Having good communication skills 117 90.0
Knowledge of course material 111 85.4
Knowledge of how to increase 
student motivation 82 62.5
Knowledge of how to 
prepare a lecture 77 59.2
Acquiring skills in establishing 
a rapport with students 77 59.2
Knowledge of organizing course 
content to meet course goals 73 56.2
Acquiring skills in guiding 
a discussion 73 56.2
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Table 7
Differences between IMPORTANCE and TRAINING items
64
Item Mean
IMPORTANCE
Mean
TRAINING
T Value
8. Knowledge of 
selecting text
for course 4.092
30. Knowledge of
how to increase
student motivation 4.484
5. Knowledge of 
organizing course 
content to meet
course goals 4.4423
3. Knowledge of 
how to achieve
course goals 4.415
23. Acquiring skills 
in guiding a
discussion 4.400
21. Knowledge of 
how to prepare
for discussion 4.208
9. Knowledge of 
selecting supplemental 
materials for
class 3.838
* = .05
1.985
2.250
2.384
2.446
2.392
2.361
2.077
19.09*
18.91*
17.85*
16.89*
16.82*
16.54*
16.48*
Research Question 5
Research question 5 was to determine if there were 
differences in faculty who teach at institutions classified 
according to the 1987 Carnegie Classifications regarding the 
importance of methodological preparation and the amount of
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training received. Because of the limited number of 
colleges surveyed that were in the different Carnegie 
classifications, a comparison was done of two-year and four- 
year colleges. The t-test for independent samples was used 
to compare the differences between the means of the two 
groups. Fifteen of the items had a significant difference 
at the .05 level, but only five of the items were 
significant at the .001 level. Two year faculty perceived 
these items to be more important to know prior to beginning 
teaching than did four year faculty. Table 8 presents 
information on the IMPORTANCE items. At the .05 level, 
eight items showed a statistical difference in the pre­
teaching area. These items were:
knowledge of how to prepare a course syllabus 
knowledge of why to use a syllabus 
knowledge of selecting a text for the course 
knowledge of how to use library and audio-visual 
services
knowledge of how to use college resources to gather 
lesson material
knowledge of how to keep attendance 
knowledge of how to advise students 
knowledge of committed structure at the institution 
At the .001 level, three of the items showed a 
difference: knowledge of selecting a text for the course.
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knowledge of how to use library and audio-visual services, 
and knowledge of how to use college resources to gather 
lesson material.
In the teaching area, six items showed a statistical 
difference at the .05 level and two were significant at the 
.001 level, with two year faculty perceiving that these 
items were more important. These items were:
knowledge of how to use visual aids during a lecture 
acquiring skills in how to end a lecture 
knowledge of using computer simulations in subject area 
acquiring skills in using role playing techniques 
knowledge of how to use interactive video 
knowledge of student learning styles 
Only knowledge of how to use visual aids during a lecture 
and acquiring skills in how to end a lecture were 
significant at the .001 level.
In student evaluation, one item showed a statistical 
difference at the .05 level (knowledge of objective test 
preparation) and there were no differences at the .001 
level.
When comparing the answers on having received training 
and the importance of being trained in an area, there is a 
similarity on answers. Overall, respondents indicated that 
they had not received training in fifteen of the items. Ten 
of these items were perceived by two year faculty to be more
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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important to know than did four year faculty at the .05 
level. There were five items in pre-teaching and five in 
teaching. They were:
knowledge of why to use a syllabus 
knowledge of selecting a text for the course 
knowledge of how to keep attendance 
knowledge of how to advise students 
knowledge of committee structure at the institution 
acquiring skills in how to end a lecture 
knowledge of using computer simulations in subject area 
acquiring skills in using role playing techniques 
knowledge of how to use interactive video 
knowledge of student learning styles 
Table 9 presents information on the TRAINING items. 
Seven items had statistically significant differences at the 
.05 level with two year faculty indicating that they had 
received more training. Four of the items were in the pre­
teaching area:
knowledge of course material
knowledge of how to use college resources to gather 
lesson material
knowledge of how to keep attendance 
knowledge of how to advise students
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Three of the items in the teaching area showed a 
statistical difference. These were: 
having good communication skills 
acquiring skills in establishing a rapport with 
students 
knowledge of how adults learn
It should be noted that while there were statistical
differences in the amount of training received between two 
year faculty and four year faculty on these items, three of 
the items were among the fifteen where the overall response 
rate on the amount of training received was none. These 
items were knowledge of how to keep attendance, knowledge of 
how to advise students, and knowledge of how adults learn.
As the data was being analyzed, two other questions 
were raised. Does the teaching area of the respondent have 
any bearing on the answers given, and what impact does 
teaching experience play on the answers?
Teaching area does not appear to have an influence on
the responses. Only on six of the 70 items were there
significant differences between the groups. On the 
IMPORTANCE of knowledge of course content, the mean for 
faculty in natural science (5.0) was significantly different 
than the mean for faculty in education (4.5). On the 
IMPORTANCE of knowledge of why to use a syllabus, the mean 
for faculty in humanities (4.2) was significantly different 
from faculty in natural sciences (2.9). On the IMPORTANCE
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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of knowledge of using college resources to gather lesson 
material, the mean for faculty in occupational-technical was 
significantly different from faculty in business (3.3).
One question had a differences between groups in the 
teaching area. This was on TRAINING in the use of visual 
aids during a lecture. The mean for faculty in education 
((3.1) was significantly different from the mean of faculty 
in humanities (1.7).
Two questions had differences between groups in the 
evaluation section. The first was TRAINING in objective 
test preparation. The mean for faculty in both natural 
sciences (3.1) and education (3.2) was significantly 
different from faculty in business (1.8). On TRAINING in 
the knowledge of test validation and reliability, the mean 
for faculty in both the natural sciences (3.1) and education 
(3.2) were significantly different from faculty in business 
(1.7) and the humanities (1.8).
Does experience influence the answers of the 
respondents? A t-test for independent samples was 
conducted, comparing faculty with 1 to 2 years experience 
with those with 3 to 4 years of experience. On 14 of the 
IMPORTANCE items, there were significant differences between 
faculty with 1-2 years experience and faculty with 3-4 years 
experience (Table 10). In all cases, faculty with less 
experience perceived the items to be more important to know 
prior to beginning the teaching career. Eight of the items
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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are in the pre-teaching area. They are knowledge of course 
material, knowledge of planning course goals, knowledge of 
selecting a text for the course, knowledge of how to order 
materials, knowledge of using college resources to gather 
lesson material, knowledge of how to keep attendance, 
knowledge of how to advise students, and knowledge of the 
committee structure at the institution.
Two items in the teaching area showed differences.
These were knowledge of how to use interactive video and 
knowledge of using computer simulations.
Four of the five items in the evaluation section showed 
differences. They were knowledge of objective test 
preparation, knowledge of test validation and reliability, 
acquiring skills in assigning research papers, and knowledge 
of how to grade research papers.
While there were several differences noted on the 
IMPORTANCE of the items, there were only two significant 
differences on the amount of TRAINING received (Table 11). 
The first was on knowledge of the committee structure and 
the second was knowledge of how to use interactive video.
In both cases, faculty with less experience indicated more 
training.
Summary
Responses to the survey were analyzed to determine 
demographic characteristics as well as answers to specific
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
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survey items. The respondents were almost equally divided 
between men and women and most were white. Eighty-two 
percent had an advanced degree. They were representative of 
the different teaching areas listed on the survey and a 
small majority were in non-tenure track positions.
The analysis of data for research questions 1 and 2 was 
completed by determining which survey items received 
combined scores of high or very high that were greater than 
50%. Only two of the TRAINING items received such scores, 
while all but five IMPORTANCE items received scores greater 
than 50%.
The analysis of data for research question 3 was 
accomplished by examining the comments made by respondents 
about how they learned to teach. Of those who made 
comments, thirty-one percent indicated that they "just did 
it." These results continue the information in research 
question 1 where 15 of the items had no training percentages 
of 40% or higher.
The analysis of data for research question 4 was 
accomplished by ranking the top seven items on the 
IMPORTANCE scale and by using the t-test for non-independent 
samples to determine statistical differences in the means of 
responses on IMPORTANCE itëms and TRAINING items. There 
were statistical differences between the importance placed 
on the items by the respondents and the amount of training
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
86
received.
The analysis of data for research question 5 was 
accomplished using the t-test for independent samples to 
determine what statistical differences existed between 
faculty at two year colleges and those at 4 year colleges. 
There were fifteen differences on IMPORTANCE items and seven 
on the TRAINING items, with two year faculty perceiving the 
times to be more important and also having received more 
training.
Two other questions based on the data were examined. 
Teaching area did not influence the responses. A t-test for 
independent samples showed statistical differences between 
faculty with 1-2 years experience and faculty with 3-4 years 
experience on fourteen of the IMPORTANCE items and two of 
the TRAINING items, with faculty with less experience 
perceiving the items to be more important and to have 
received more training.
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Chapter 5
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
SUMMARY
The purpose of this study was to determine what new 
college faculty need to know about teaching before they 
begin their teaching career. The study was also designed to 
determine the amount of training received in different 
teaching methodologies; the ways new teachers learn to 
teach; and if there were any differences in the importance 
of methodological preparations and the amount of training 
received among new college faculty at different types of 
institutions. To accomplish this, five research questions 
were designed and tested.
Research Question 1
Research question 1 was to determine what type of 
methodological preparation new higher education faculty 
receive. It was found that of the 35 items listed, only two 
had scores of 50% or higher on "high" or "very high" amounts 
of training. On 15 of the items, 40% or more of the 
respondents reported that they had received no training in 
that methodology.
Research Question 2
Research question 2 was to determine what types of 
methodological preparation would be beneficial to new
87
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faculty. This was done by asking how important it was to be 
familiar with a particular methodology before beginning to 
teach. All but six of the survey items were considered to 
be of "high" or "very high" importance.
Research Question 3
Research question 3 was to determine how new higher 
education faculty learn to teach. Qf the respondents who 
answered this question, the majority learned by doing.
Qther ways indicated were to model after a former teacher or 
peer, by being a teaching assistant, going to workshops, or 
reading about teaching.
The answers to this research question reinforce the 
answers to research questions 1 and 2. With only training 
in course content and communications, it is understandable 
that new faculty teach by "just doing it". After "doing 
it", they learn that they were in need of more training. 
Research Question 4
Research question 4 was to determine ways to assist new 
higher education faculty in the development of instructional 
skills. A rank order of IMPQRTANCE items was conducted and 
differences in the means between IMPQRTANCE items and 
TRAINING items were examined.
The t-test for nonindependent samples examined the 
faculty responses on how important it was to receive 
training in a particular methodology and the amount of
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training actually received. Respondents indicated that it 
was important to receive training in each item and that 
little training had been received in most items. All of the 
items were statistically significant, at the .05 and .001 
Three of these items were also in the top seven rank order 
of importance.
Research Question 5
Research question 5 was to determine if there were 
differences in faculty teaching at institutions classified 
according to the 1987 Carnegie classifications regarding the 
importance of methodological preparation and the amount of 
training received. Upon comparing two and four year 
colleges faculty, it was found that there were significant 
differences between them on 15 of the IMPQRTANCE items at 
the .05 level and on 5 at the .001 level.
Significant differences also existed on seven of the 
TRAINING items at the .05 level. Two year faculty indicated 
they received more training in such areas as course content, 
having good communication skills, advising students, and 
keeping attendance than did faculty at four year 
institutions.
However, the statistical differences were slight except 
for the item: knowledge of how adults learn. Two year
faculty indicated that they had received more training on 
this item. This may be due to the fact that two year
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faculty have a larger proportion of adult students than do 
four year faculty.
CONCLUSIONS 
This study was conducted with the following 
limitations: 1) it was limited to faculty members at
institutions of higher education in Virginia, Tennessee, 
Kentucky, and North Carolina; and 2) it was a self-report 
questionnaire. Also, there was a usable response rate of 
25%. Even so, it is possible to make the following 
conclusions about the sample population and to generalize 
them to a larger population.
1. New college faculty believe that they are not prepared 
for the overall duties of the career as college teacher, 
except for being knowledgeable in their subject area. It 
may be appropriate to ask why new faculty perceive that they 
receive a high amount of training in course content and 
communication, and not in other areas of the professorate.
Is there a flaw in the way that graduate schools train 
students, or does the purpose of an advanced degree need to 
be redefined? Until these questions are addressed, it will 
be sometime before there are changes in the answers to these 
survey items.
2. New college faculty indicated a difference between what 
they should know prior to beginning their college teaching 
career and what they actually know. Differences may be
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attributed to the lack of training received as well as any 
experience the new faculty member had gained. The five 
items that were not considered important were five of the 
fifteen that respondents had indicated they had received no 
training. It may be that ordering material, keeping 
attendance, becoming familiar with committee structure, 
acquiring skills using role playing techniques and knowledge 
of using interactive video can be learned after beginning 
the teaching career and this is reflected in the answers to 
the survey items.
3. There are differences between faculty at two year 
colleges and at four year colleges, both in what is 
perceived as being important to know and in the amount of 
training received. These differences may exist for several 
reasons: no teaching assistants at two year colleges; the
two year college culture that promotes teaching as the 
primary purpose of the faculty; the background of two year 
faculty; and the student orientation of two year colleges,
4. Experience as a college faculty member appears to 
influence what is considered to be important to know prior 
to beginning to teach. Faculty with less than two years of 
experience believed that certain items, especially in pre­
teaching, were more important to know before beginning to 
teach. If these are areas that are giving the new teachers 
problems, then they should be addressed in some manner.
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RECOMMENDATIONS 
Based upon the findings of this study, the following 
recommendations are made:
1. Training programs for those interested in becoming new 
college faculty should prepare these students in more that 
content. Suggested training areas include organizational 
fundamentals, such as choosing a text, creating a syllabus, 
and how to grade papers, as well as information on new 
technologies being developed, such as distance learning.
2. As more non-traditional students return to college, 
faculty need to know more about how adults learn, student 
learning styles, and how to increase student motivation. 
Respondents indicated low amounts of training in these 
areas. It appears that there is a more urgent need for two 
year faculty to become familiar with these areas based on 
the demographics that exist at community and junior 
colleges.
3. Colleges should include training mechanisms that address 
the needs identified in this study. Such mechanisms might 
include workshops on how to teach, formal mentoring 
relationships with goals on how to teach, or by requiring 
residency or internships before students complete their 
training.
4. Based on the needs identified in this study, colleges 
should institute an orientation program for newly hired
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faculty. These programs may include information on such 
organizational functions as preparing a syllabus and keeping 
attendance, and on such teaching areas as discussion, role 
playing, student motivation, and student learning styles.
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APPENDIX A
RESEARCH INSTITUTION
University of Tennessee-Knoxvilie
DOCTORATE GRANTING
College of William and Mary
COMPREHENSIVE I
University of North Carolina Wilmington 
Fayetteville State University 
Austin Peay University
COMPREHENSIVE II
Meredith College
LIBERAL ARTS I
Washington and Lee University
LIBERAL ARTS I I
Asbury College 
Transylvania University 
North Carolina Wesleyan 
Tennessee Wesleyan 
Brescia College 
Spalding University 
Virginia Union 
High Point College 
Livingston College 
Clinch Valley College 
St. Paul's College 
Emory and Henry College
COMMUNITY AND JUNIOR COLLEGES
VIRGINIA
Virginia Western Community College 
Tidewater Community College 
J Sargent Reynolds Community College 
New River Community College 
Mountain Empire Community College 
Southwest Virginia Community College 
Danville Community College 
Richard Bland College
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Wytheville Community College
TENNESSEE
Cleveland State Community College 
Columbia State Community College 
Dyersburg State Community College 
Jackson State Community College 
Shelby State Community College 
Pellissippi State Technical Community College 
Walters State Community College
KENTUCKY
Ashland Community College 
Jefferson Community College 
Lexington Community College 
Madisonville Community College 
Paducah Community College 
Prestonburg Community College 
Somerset Community College 
Southeast Community College
NORTH CAROLINA
Alamance Community College 
Anson Community College 
Beaufort County Community College 
Caldwell Community College and Technical Institute 
Catawba Valley Technical College 
Cleveland Technical College 
Coastal Carolina Community College 
Fayetteville Technical Institute 
Halifax Community College 
Haywood Community College 
Isothermal Community College 
James Sprunt Technical College 
Johnston Technical College 
Martin Community College 
Mayland Technical College 
Mcdowell Technical Institute 
Pamlico Technical College 
Piedmont Technical College 
Pitt Community College 
Richmond Technical College 
Roanoke Chowan Technical College 
Southeasterly Community College 
Vance Granville Community College 
Wayne Community College 
Western Piedmont Community College 
Wilson County Technical Institute
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APPENDIX B
Please answer the following questions.
What led you to become a professor?
Describe the job of being a professor, as you fulfill it,
What helped you to be ready to be a professor?
Looking back in hindsight, what methodological preparation in 
teaching would have helped you when you began your career?
What advice would you give to someone determined to be a 
professor/college instructor about preparing for the role?
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APPENDIX C
Dear Faculty Member:
I am a doctoral student in Educational Leadership and Policy 
Analysis at East Tennessee State University in Johnson City, 
Tennessee. I am doing research on what, if any, teaching 
methods new college faculty would find useful, as well as to 
see what type of methodological training they have received.
In order to do this, I am asking that you take a few moments 
and complete the enclosed questionnaire. It includes a 
Likert-type scale that asks you to rank the importance of a 
particular methodology, and to rank the amount of training you 
have received in that area.
Please return the questionnaire with any comments in the 
enclosed self-addressed stamped envelope.
Thank you for your assistance.
Sincerely,
Lee F. Mumpower
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APPENDIX D
Survey question: If you did not complete any formal course
work in how to teach, how did you learn to teach?
ON THE JOB/ TEACHING ASSISTANT
On the job training
Teaching assistant
Teaching assistant, sink or swim
On the job training
Teaching assistant, teaching K-12
By fire
I just did it, model after others 
By doing
Experience in high school, observing 
By teaching 
Trial and error
Trial and error, TA for five years
Trial and error
By doing it
Experience
Trial and error
Personal experience
By the seat of my pants
School of hard Knocks
Trial and error
I just did it
Trial and error, feedback from students
Experiment and examples
Watching and doing
Trial and error
Trial and error
Under fire
On the job training
Doing it
Teaching assistant 
Gift of the Holy Spirit 
Teaching Assistant 
Thrown in the water 
Workplace experience 
By teaching 
Trial and error 
Experience 
Lab assistant 
Teaching Assistant 
By teaching
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MODELING
Model others 
Observing
From my good teachers
Used what I had observed and learned
Techniques from peers
Role models
Peers
By example
Observation
Co-workers
Observations
Observations
Mentors
Observations of those whom I consider effective 
Asking and watching others 
From peers
Emulating different techniques of teachers I liked 
Co-workers
WORKSHOPS
Workshops, seminars
Workshops
Workshops
Workshops
Workshops
READING ABOUT TEACHING
Reading about methods
Read, ask questions
Read
Read
Read
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APPENDIX E
Teaching Preparation Questionnaire 
For New College/University Faculty
PART 1. The following questions ask for demographic 
information about yourself. Please complete the following 
questions.
Your gender 
Your age _
Race (check one)  White (non-Hispanic)  Black (non-
Hispanic)  Hispanic  Asian  Native American
________Other (specify)
Highest Degree Earned: (circle one) AA AAS BA BS MA MS
Ph. D. Ed. D _Other (specify)
Type of Institution Where You Are Employed: (circle all 
that apply) 2-yr 4-yr Public Private
Teaching Area: Major Discipline _________________________
Are you in a tenure track position  Yes  No
Number of years full time teaching: ____________________
Please list the courses that you found helpful in preparing 
to teach:
Number of Workshops attended in which teaching methodology 
was taught ____________
PLEASE PROCEED TO THE NEXT PAGE AND RATE THE IMPORTANCE OF 
EACH ITEM AND THE AMOUNT OF TRAINING THAT YOU RECEIVED.
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PART 2
The following questions ask information about different 
methodological preparation. Based on the scale below, 
answer how important you think previous knowledge of these 
methodologies is to new college teachers and the amount of 
training you received in these areas before you began your 
college teaching career.
IMPORTANCE
(What you think is
important)
5 very high importance 
4 high importance 
3 moderate importance 
2 low importance 
1 of no importance (none)
RECEIVED TRAINING 
(Amount you actually 
received)
5 very high amount 
4 high amount 
3 moderate amount 
2 low amount 
1 no amount (none)
PRE-TEACHING
Knowledge of the 
course material
Knowledge of planning 
course goals
Knowledge of how 
to achieve course goals
Knowledge of 
planning daily course 
activities
Knowledge of organizing 
course content to 
meet course goals
Knowledge of how to 
prepare a course 
syllabus
Knowledge of why 
to use a syllabus
Knowledge of 
selecting a text 
for the course
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1
TRAINING 5 4 3 2 1
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Knowledge of 
selecting supplemental 
materials for class
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
Knowledge of how 
to order materials
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
Knowledge of how 
to use library and 
audio-visual services
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
Knowledge of how to IMPORTANCE 5 4 3 2 1
use college resources TRAINING 5 4 3 2 1
to gather lesson material
Knowledge of how 
to keep attendance
Knowledge of how to 
advise students
IMPORTANCE
TRAINING
IMPORTANCE
TRAINING
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
5 4 3 2 1
Knowledge of committee IMPORTANCE 5 4 3 2 1
structure at institution TRAINING 5 4 3 2 1
TEACHING
Having good 
communication skills
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
Knowledge of how 
to prepare a lecture
Acquiring skills in 
establishing rapport 
with students
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
Knowledge of how 
to use visual aids 
during a lecture
Acquiring skills 
in how to end the 
lecture
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
Knowledge of
how to prepare for
discussion
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
Acquiring questioning 
skills
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
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Acquiring skills 
in guiding a 
discussion
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
Acquiring skills in IMPORTANCE 5 4 3 2 1
closing discussion TRAINING 5 4 3 2 1
Knowledge of IMPORTANCE 5 4 3 2 1
using computer TRAINING 5 4 3 2 1
simulations in your 
subject area
Acquiring skills in using IMPORTANCE 5 4 3 2 1
role playing techniques TRAINING 5 4 3 2 1
Knowledge of how to IMPORTANCE 5 4 3 2 1
use interactive video TRAINING 5 4 3 2 1
Knowledge of 
student learning 
styles
Knowledge of how 
adults learn
IMPORTANCE
TRAINING
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
5 4 3 2 1 
5 4 3 2 1
Knowledge of how to 
increase student 
motivation
IMPORTANCE
TRAINING
5 4 3 2 1 
5 4 3 2 1
STUDENT EVALUATIONS
Knowledge of 
test preparation 
(objective tests)
Knowledge of 
test preparation 
(subjective tests)
Knowledge of
test validation and
reliability
Acquiring skills in 
assigning research 
papers
Knowledge of how to 
grade research 
papers
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
IMPORTANCE 5 
TRAINING 5
4 3 2 1 
4 3 2 1
IMPORTANCE 5 4 3 2 1 
TRAINING 5 4 3 2 1
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OTHER
If you did not complete any formal course work in how to 
teach, how did you learn to teach?_____________________________
Are there other techniques that were not mentioned that you 
would have found helpful before you began your college 
teaching career?________________________________________________
Comments you would like to make;.
THANK YOU FOR RETURNING THIS SURVEY,
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